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MAHATMA GANDHI’S EDUCATION POLICY IN PRE AND
POST COLONIAL INDIA

OCBITHA ITIOJIITHKA MAT. ATMA T'AHZII BJIO- I
HOCTKOJIOHIAJIBHIH IH/II

Dr. Rina Avinash Pitale Puradkar

Urgency of the research. AxmyaavHicmb  docaidxceHHA.

Education must aim at the integral | Oceima nosunna 6Gymu cnpsmoeana wa
development of personality and that we | inmezpanvHuii  pozsumorx  ocobucmocmi.
need to have complete education for the | IlosHa ocgima HeobXIOHa ona
complete human being. The concept of the | nogHoyinHo20 DO38UMKY A100UHLL.
integral development of personality | Konyenuia  inmee ANbHO20  PO3BUMKY
demands for the harmonization of the | ocobucmocmi 8 ted agpvonizauyii
rational, ethical, aesthetic and spiritual. | pauionaavHozo, e Ee@(wﬁiemuwweo
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The personality develops best when the
educational atmosphere provides to every
children a good deal of freedom; freedom
in pursuing inner inclinations, freedom in
regulating pace of progress, and freedom
in determining directions of education.
Therefore the education should be child
centre which will put the child in the
centre of the classroom but also in the
centre of the society itself. This paper tries
to focus on the challenges present in front
of India in the area of education system in
pre and post Colonial period because
right from the beginning of their
relationship with India, the British, who
had come as traders and had become
rulers and administrators, had influenced
the economic, political and educational
systems of the country. Their impact on
the cultural and social life of India was
gradual. It is essential to review the
educational policies under the British rule
to understand the present and visualize
the future. In the light of the very
backdrop of the history of the
development of free and compulsory
education in India need to analyse pre-
independence and  post-independence
policy of the education for the
harmonization of education for making a
complete human being because 21
century key challenges in front of youth
are in search of meaningful career, in
search of affordable manpower and
flexible framework for it and universities
are beset with one thought that degrees
should be relevant and able to solve the
real problems of the society.

Target setting. Development of
education system during the British
period was determined by the needs of the
colonial powers. If we analyse the
development, we will find that the
colonial interests of the British always
shaped the then educational policies of
India. As it is rightly said by Swami
Vivekananda education system in India
is "a clerk-making machine" because it is
drafted as per the requirement of
Britishers under the guidance of Lord

-92 -

dyxoerozo.  Ocobucmicmb
gueaemvea  Hallkpawje, KOAU — OCBIMHA
ammocepa  Hadae — KOXMCHMILL — OUMUMI
docmamubo ceobodu; ceobodu possusamu
6HYMPIWHL CXUABHOCTIL, ceobodu
peay.08amu memn npoepecy ma ceobodu y
gU3HAYeHHI Manpamxig oceimu. Tomy
oceima noeumHa bymu cgoxycoeana Ha
dumuni, nosurMa cmasumu JOumuHy 6
yeHmp HagwaabHo20 3aKnady, a MaxKoxi y
yenmp camozo cycniabemed. Y yiti cmammi
MU Hamazaemoca 3ocepedumu yeazy Ma
npob.aemax, wo nocmaioms nepeo Inodiero y
cdepi cucmemu ocsimu 6 00 1 nicas
KONOHIANbHULL Nepiod, OCKLIbKU 3 camoz20
nouamxy eionocun 3 Indiero, bpumary, axi
npuiiwau  sx  mpelidepu, a cmaau
npasumensmu ma admidicmpamopamu
MAAU 6NAUE HA EeKOHOMIMY, NOATMUYHY
ma oceimHio cucmemu Kpainu. Ix eanaue Ha
KyAbMYpHe Ma CcoyianbHe HUmms Inoii
6ys nocmynosum. Bascaueo nepezasHymu
oceimHo0 noaimuky niod Hac 6pUmMaHcsLKo20
npasainmna, wob 3posymimu cyvacHull
ecman ma eisyanisyeamu Mmailbymue. Y
ceimai memu icmopii po3eumxy 6LAbHOL Mma
06oa'azkosoi oceimu 6 InOii HeoOXidHO
npoananizysamu noAimuxy oceimu do 1
nicas He3anexcHocmi 3 . Memow
eapmonisayii oceimu 048 CMBOPEHHA
noeHoyinmoi 0OUHU, OCKLILKU OCHOBHL
guKAuUKU 21 cmoaimmsa 048 Mm0n001 Ue
nowyx  cepliosHoi  Kap'epu,  Oeulesux
M00ChKUX pecypeie ma eHyuKi pamku 0aa
ub020. YV ceow uepay, YHisepcumemu
geaxcaromp, WO oceima nosumHa OGymu
axmyaapHolo 1 30amuor  eupiuyeamu
peanbri npobaemi cyeninbemea.

ma po3-

IHocmanoska npob.aemu.
Pozsumok cucmemu oceimu 8
6pumancvbkuil nepiod gusHauasca

nompebamu konoHiaapHUx depixcas. Arxujo
MU NPOAHAAIZYEMO Ueil PO3BUMOK, MU

GUABUMO, WO  KOAOHIAAbHI — IHMepecu
Gpumanuis gopmyeatt MmooiUHI0 0C8IMHMI0
noaimuxy ~ Indii.  Ax  cnpasedauso

cmeepdacye Ceami Bisexananda, oceima 6
Inoii ye "mawuna, wo eupodase waepxig”, 1
sona aoqg gd@sca 8i0nosioHo 0o
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Macaulay. This system of education was
established in India at the cost of the
traditional indigenous education system
which was tmposed on Indians forcefully.
Before, this unfamiliar pedagogy of
education in India both the Hindus and
the Muslims had their own systems of
education. Both the systems went into
oblivion gradually and suffered a, setback
because of political turmoil and lack of a
strong centralised political authority and
want of suitable patronage (Purkait,
1992, p.1). It tried to eradicate social evils,
but the Macaulyan education system has
its own pros and cons. It is possible
through English education to bring about
“a class of persons Indian in blood and
colour but English in taste, in opinions, in
morals and intellect”, and English
education would result in a filter down
effect by separating the classes from the
masses but this system of education pave
the wave for divide and rule policy (Gosh
2007). So, this problem needs thorough
investigation with proper solution.

Actual scientific researches and
issues analysis. Macaulayan system of
education of pre Colonial period grew,
and it has become so hardened that in
spite of great efforts at the recovery of
Indian pedagogy, we find it extremely
difficult to develop and establish in India
the real soul of the Indian pedagogy and
its new and progressive forms in post
colonial era. In fact the problem is very
serious, and a good deal of research is
required before we can find the right
direction and the right remedies to the
maladies of present system of education;
Jactories without any direction. Gandhiji
believed, “'The schools and colleges are
really a factory for turning out clerks for
Government.” This paper tries to analyse
the problem of Macauayan education
system and its impact on pre and post
colonial period in India.

Y "acu xepisuymea aopda Maxayaaa. I]a
cucmema oceimu 6yaa cmeopena 6 InOil
samicmes  mpaduyiliHol cucmemu  ocsimu
KOpIHHUX Hapodie, ma 6yaa HACUALHO
Has'azama HoiaHuam. Jo ulel mesnatiomol
nedazoeixu oceimu 6 IMOii ax tHOycu, max i
MYCYABMAHU  MaAU  BAACHI  cucmemu
ocetmu. Obudsi cucmemu nocmynoso
nepetiwnu y Hebymmasa i 3azHanu Hegdaui
Yepe3  NOAIMUMHI  NOmMpAaciMHa —— ma
gidcymuicmy  CuAbHOl  UeHmpanizosaHoi
noaimuwHol  61adu  MA  HAAEHHO20
namponamy (Purkait, 1992, c.1). Cucmema
oceimu Makaynaas Hamazaaacs
BUKOPIHUMU COYIANbHI 314, A€ 80HA MAE
ce01 narocu 1 MIHYycu. 3as0axu aHaallichkiil
oceimi modxcHa docsemu "kaacy modetl, axi
€ THOTIIYAMU NO KPOBI Ma KoAbopy, ane aKi
2080pAMb  AH2AILCHKOW MOE0W, Marwmb
aHeallicbkull cmak, OYMKU, Mopaab ma
iHmenexkm". Awueailicbka oceima npuseede
do eexmy gubmpayii  uLraxom
8l0OKpeMaAeHHA Kaacle 3 mae, ane ua
cucrmema oceimu npoxkaadae waax 044
nonimuxu posdinail i eoaodapwit (Gosh,
2007). Omoce, uya npobaema nompebye
pemenvHo20 OOCAIONCEHHA MA HAAeHCHO20
BUDIULIEHHA.

AHanai3 ocmaMuMix docaiddcend i
nyobaikayiit. Cucmema ocgimu Maxayaas
KONOHIANBHO20 nepilody noutuprosanaca i

CMana HAacmiAbKU 3a2apmosaHolo, uio,
He3saMcarouu  Ha  eeauxkl  3Ycuaad,
CNpAMOBAMI Ha 8i0HOBAeHHA IHOILICHKOL

nedazo2iku 8 NOCMKONOHIANbHY enoxy, Ham
8Kpall BaXCKO PO3BUHYMU 1 8CIMAHOBUML 8
Indii cnpaexcnio asmenmuuHy iHOTTICHKY
nedazoziky ma il Hosl 1 npozpecusmi
popmu. daxmuuxo ya npobaema e Oyice
cepllo3How, 1 nompibHo npoeecmu Ge3niy
docnioxceMb, nNepul HIH MU  3MONEMO
3HAUMU  NpasuabHull  HANPAMOK 1
npasuavHi 3acobu 3axucmy 6i0 xeopob
cyxacHol cucmemu ocgimu - gabpuxu 6es
nanpsmky. Tandi esaxcas: "IIxoau ma
Konedxici - uye cnpaedi Pabpuxa Oas
6U201MOBNCHHSA aepjfcaeuux cayxcbosuyis”. ¥V
Hamazaemocs

cucmemu

ytil
P ﬁéﬁ@wy
oceimu Max gnaue Ha 0o- 1
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The research objective. The main
objective was to find the possible answers
to the above mention problem and its
impact. As a part of this research, we
have to recognised that the greatness of
the Indian system of education, during the
periods when it proved to be more fruitful
in producing great multisided systems of
knowledge, in developing profound and
inspiring  systems of conduct and
character building, in creating economic,
social, political and stable systems of
civilization, stability and prosperity and
in creating inspiring multisided forms of
art, literature and other aesthetic and
pulsating  activities for over all
development of man in post colonial
India.

The statement  of  basic
material. The greatest educationalist,
who played important roles in fashioning
education systems have, in their quest to
develop ideal processes and structure of
eduation. The pioneering educational
philosophers like Rousseau, Montessori,
Pestalozzi, Bertrand Russell, Paulo Freire,
and Piaget, it is now being increasingly
recognised that education must be based
on the psychology of the child-nature.
Each human being is a self-developing
soul and that the business of both parent
and teacher is to enable and to help the
child to educate himself, to develop his
own intellectual, moral, aesthetic and
practical capacities and to grow freely as
an organic being, not to be kneaded and
pressured into form like an inert plastic
material. This new pedagogy impels a
further realization of the potentialities of
the child and its soul, a realisation that
was explicitly stated in the writings of the
nationalist leaders who inspired and led
the movement of national education in
India, such as those of Dayananda
Saraswati, Swami Vivekananda,
Mahatma Gandhi, Rabindranath Tagore
and Sri Aurobindo. Their writings gave a
clear expression of the deeper self and the
real psychic entity within. In this paper I

-94-

NOCMKOAOHIAAbHULL nepiody 6 THOii.
IMHocmanoeka 3asdanHa. 10108HA
Mema noaszana 8 momy, wob 3Hnalmu
MoxwcAuel 8i0noeidi Ha 32adany euwye
npobaemy ma it enaug. Ax wacmuHy ysoeo
docaifxnceMHa, MU NOBUHHI BU3HAMU 8eAuY
1HOTlICbKOL cucmemu oceimu 8 mi nepiodu,
KOAU 80HA 8uUA8UAACH Olabl NAIOHOW Y
supobHuymei  geauxoi 6GazamoepaHHOl
cucmemu 3HaHv, Yy po3pobuyl auborux ma
Haduxawouux  cucmem  NogediHKU  ma
nobydosu ocobucmocmi, 8 CMBOPEHHI
EKOHOMIYHUX, COUIANbHUX, NOATMUYHUX Md
cmabinbHux cucmem uueLri3ayli,
cmabinbHoCcmMi ma NPoYBIMAaHHs, a MaxKoxc
Y cmeopeHHl HamxHeHHUx bazamozpaHHux
Pdopm mucmeymaea, Aimepamypu ma HWUX
ecmemuyHux  3axodis 049  PO3BUMKY
M00UHU 8 NOCMKOAOHIANbHILL THOTL.
Buxaad ocHoeHOz0 mamepiany.
Hailsudamuiwi nedazozu, axi eidiepanu
saxcaugy poab Yy @dopmysaHHi cucmem
oceimu, Maau Ha memi po3podbky 10eanvHx
npoyecia ma CMPYKMypu HABUAHHA,
ocgimaHcvkl  (pirocogpu, mawi ax Pycco,
Mownmeccopi,  Ilecmanoyui,  Bepmpan
Paccen, Ilayno @peiiep ma ITiadxce,
gu3Hasanl, wo ocsima NOBUHHA
fasysamuca Ha ncuxoao2ii  npupodu
dumunu. Koxcna moduna e Oyulero, axa
pO36UBAEMBCA CaMd, a 3A80AHHAM SK
bamvkie, max 1 suumens € 00380AUMU 1
donomoamu OumuHi euxosysamu cebe,
possueamu  8AACHI  THIMEAeKMYa/1bHi,
MOPAIbHI, ecmemuyHi ma npaxkmu4Hi
30i6HOCMI Ma 8LAILHO POCNU AK 0P2aHIYHA
icmoma, He cmasumucs 0o OuUmuHu ax 00
iHepmHo20 naacmuuHo2o mamepiany. La
HOB8a nedazozixa CnoHyxae 00 Nodarbuwlol
peanizauli moxcaugocmetl oumuHu ma i1
Jywi, peanizauii, Ha saxy 6yao uImMxo
8KA3QHO 8 TNPaAuUaX HAUIOHAAICMUMHUX
nidepis, axi HaduxHyau ma npuaeeau 00
pyxy HauioHaabHoi oceimu e Indii, a came
/laiiananda Capacesamu, Ceami
Bisexananda, Mazamma T'anoi,
Pa6indparnam Taeop 1 IIpi Aypobindo. IxHi
npaul daau uimwe BU3HA4EeHHA 2aubuio2o
cebe ma peapHol neuxidHol cymuoemi. Y
uiit pobomi T agiu nepe2aAsSHymu
Cory
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have tried to revisit the philosophy of
education of M.K. Gandhi and Swami
Vivekananda who tried to provide
solution to the problem generated by
Macaulayan education system in India.
The basic material is to refer to their
views from various authors’ books and
articles.

Conclusion. M. K. Gandhi and
Swami Vivekananda tried to give some
solutions to above said problem.
Mahatma Gandhi promoted an
educational curriculum based on ‘Nai
talim’ pedagogical principle. Nai talim is
a philosophy of learning and living. It is a
call for decolonizing our minds as it holds
open our notions of progress, success,
Jfreedom, happiness and well-being for
critical interrogation. It is also a compass
for creating a new politics, new
economics, new spiritualities and new
non-violent societies. Therefore, it must be
continuously  re-calibrated and re-
tmagined in dialectic conversations with
what is happening in the world around
us. Narayanbhai Desai once told that
Gandhiji told him that we each need to
create our own definitions of nai talim
(basic Education) in order to keep it
relevant and alive. We may be able to give
to India of today a new pedagogy which
would be rooted in the Nai talim
education system as propounded by
Gandhiji and yet ever progressive soul of
India which has the capacity to express
itself in new forms appropriate to the
needs of the contemporary culture of
India and of the world.

Key words: pre- and post- Colonial
India, British rule, Macaulayan education
system, education crisis, Clerk making
machine, Indian pedagogy, Nai talim,
non-violence, swaraj, holistic education
pattern.

Urgency of research. Education must aim at t

of personality and that we need to have complete edﬁ@ﬁéﬁp

¢irocogito ocsimu M.K. ITandi ma Ceami
Bisexananda, awxi Hamaeaaucs supiuumu
npobaemy, cnpudUMeHY Cucmemor 0ceimu
Mawrayaaa e Inoii. Ocnosnuil mamepian -
ye NOCUNAHHA HA IXHI N02AAdU Y PI3ZHUX
KHU2ax 1 Crmamimnsx.

BucHnosexu. M. K. Tandi ma Ceaxi

Bieexananda  Hamazaiuca — eupiwumu
suwesasHaveny npobaemy. Mazamma
I'andl nponazyeas oceimuio npoepamy,

3acHOBAHY HA nNedaz202iMHOMY npuHyuUni
«Hait manim». «Hail manim» ye dirocogia
HasuaHHa ma xcummasa. Lle zaxaux 0do
0ex0oNOHI3ayll HAWo020 pPO3YMY, OCKIAbKU
81H 8i0KpUBae HAWI YAB8AEHHA NPO npozpec,
yenix, ceobody, wacmsa ma 6aazononyyus
ona kpumuunozo donumy. Ile marxoxc
KOMNAc 0N CMBOPEeHHA HOB0I NoAlmux,
HOBOL  eKOHOMIKU,  HO8UX  OYXOBHUX
YIHHOCMEll ma HOBUX HEHACUALHULBKUX
cycninvemns. Tomy ys @dinocodia nosuHHa
nocmitino nepexanidpysamuca {
nepeocmucaeamuca 8 - OlaAeKMUuMHUX
po3mosax 3 mum, wo eiddysacmuca
HaskoAuuHboMmy ceimi. HapasHbxail /lecail
o0Hoeo pa3y ckaszas, wo lIamdi ckazae
oMy, WO MU NOBUHHI Cmeopumu ceoi
8aacHl eusHaxenHa Hail manimy (ocHoeHa
oceima), wob ya oceima byaa akmyanrsHow
1 #cu0r. MoxicAuBo, MU 3MOHCEMO CbO20OH]
Hadamu Indii nosy nedazozixy, axa 6yoe
8KOpIHEHA 8 cucmemy oceimu Hait manim,
axy eucyHye Iandi, ma 6yde Gpamu o
ysazu npoepecusHy oywy Indii, axa mae
3damuicms  eupaxcamu cebe 8 HOBUX
opmax, 8ionosioHux nompebam cy4acHoi
Kyabmypu Inoii ma ceimy.

Knarouoei caoea: do- 1
nocmronoHiansHa — Indisa,  6pumancvie
npaeainHa, cucmema ocgimu Maxayaas,
OCBIMHA KPU3QA, MAWUHA 3 8U20MOBAEHHA
Kaepxis, thdilicbka nedazozixa, Hail manim,
HeHACUALCME0, ceapadxc, ulaicHuil nidxio
do oceimu.

e complete

Lguevelopment

human being. The concept of the integral development of personality demands
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for the harmonization of the rational, ethical, aesthetic and spiritual. The
personality develops best when the educational atmosphere provides to every
children a good deal of freedom; freedom in pursuing inner inclinations,
freedom in regulating pace of progress, and freedom in determining directions of
education. Therefore the education should be child centre which will put the
child in the centre of the classroom but also in the centre of the society itself.

Development of education system during the British period was
determined by the needs of the colonial powers. If we analyse the development,
we will find that the colonial interests of the British always shaped the then
educational policies of India. As it is rightly said by Swami Vivekananda
education system in India is "a clerk-making machine" because it is drafted as
per the requirement of Britishers under the guidance of Lord Macaulay. This
system of education was established in India at the cost of the traditional
indigenous education system which was imposed on Indians forcefully. Before,
this unfamiliar pedagogy of education in India both the Hindus and the Muslims
had their own systems of education. Both the systems went into oblivion
gradually and suffered a setback because of political turmoil and lack of a strong
centralised political authority and want of suitable patronage. Indian education
had always been of a classical and spiritual rather of a practical nature. It was
communicated through the sacred classical languages of the Hindus and the
Muslims, namely Sanskrit, Arabic and Persian. The Tols and Madrassas were the
highest seminaries of learning meant for the specialists. These institutions were
not meant for education of an elementary kind. For primary education, there
were in the villages, Patsalas and Maktabs where the Gurus and Maulavis
imparted knowledge to the boys of the locality. There was no school for the
education of the girls though the Zamindars often had their daughters educated
at home [1, p.50-53]. It tried to eradicate social evils, but the Macaulyan
education system has its own pros and cons Macaulay’s arguments in favour of
English language were as follows:

e English is a modern language and is more useful than Arabic or Sanskrit.

eAmong the languages of the west, English occupies a pre-dominant
position. In India it is the language of the ruling classes. Further, the
chances of its’ becoming the language of commerce through the seas of
east are very bright.

eJust as Greek or Latin brought about renaissance in Europe, English
would do the same in India.

oThe native Indians are willing to be taught in English and are not eager to
learn Sanskrit or Arabic.

oIt is possible to make the natives of India good scholars in English.

It is possible through English education to bring about “a class of persons
Indian in blood and colour but English in taste, in opinions, in morals and
intellect”, [2, Web Res.] and English education would result in a filter down
effect by separating the classes from the masses but this system of education
pave the wave for divide and rule policy. .

Tt is possibilities to see education in today’s wo;ﬁ% fiedmsast between
conventional or the so-called English education and an T ¥ form based
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on revolutionary ideas such as Nai Talim provided by Mahatma Gandhi. There is
a considerable role of education in the making of our identities and worldviews.
However, education is quantified through numbers — test scores, pay packages,
highest percentages in board examinations, etc. In a country like India where
education aims to provide a means to or rather an “escape” to a better life, we
have confused literacy with education. Literacy in itself is no education, but
being a quantifiable term again, this is what governments and society aspire for.
Linked with this, education influenced by the current industrial economy focuses
more and more on material wealth with the belief that wealth is prosperity and
progress for a country. It encourages fierce competition instead of cooperation,
along with specialization of skills instead of holistic understanding.

It is said that the focus of institutional education or schooling is to pave a
way out of poverty for students in developing countries such as India. But this is
just one-sided story. We should not forget that the other side of education is the
role it is playing in separating of children from nature, from their family and
community, and enforcement of a sedentary lifestyle, etc. Schooling today is
about division of knowledge into academics subjects instead of being a holistic
understanding of the world around us, and it further emphasizes text-based
rather than experience-based learning. With stress on competitions and ranks,
the schooling system has set a mould, and those students who don’t fit into it
classified as “failures”. Whereas the real aim of education ought to be to build on
equitable and sustainable society. And this hope is based on the revolutionary
ideas of education of M.K. Gandhi’s Nai Talim.

‘Nai Talim’ “Nai’ means ‘New’ and ‘Talim’, which is an Urdu word, means
‘Education’. The Nai Talim concept of Education can be better explained in the
words of Swami Vivekananda, he says that education is the manifestation of the
perfection already in man. He stated that all knowledge, spiritual and secular, is
stored in the human mind, just as a huge banyan tree lies within a tiny seed. The
function of the teacher is only to help that seed sprout and grow by offering
suggestions. Gandhiji emphasises the role of the teacher in the learning process.
The child’s relationship with the teacher is significant. Further, the distinction
between teacher and the student gets blurred during the teaching-learning
process since both pick up knowledge through practice.

To understand Gandhiji’'s call for nai talim and its relevance for the
215t century, it is first important (and maybe easier) to discuss what it is not. It is
not a fixed system, method or curriculum. Nor is it a vocational crafts training
program. Nor is it only for rural people.

Nai talim is a philosophy of learning and living. It is a call for decolonizing
our minds as it holds open our notions of progress, success, freedom, happiness
and well-being for critical interrogation. It is also a compass for creating a new
politics, new economics, new spiritualities and new non-violent societies.
Therefore, it must be continuously re-calibrated and re-imagined in dialectic
conversations with what is happening in the world around ug, Narayanbhai
Desai once told that Gandhiji told him that we each need to%%ﬁa ;%m
definitions of nai talim in order to keep it relevant and alive. '
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Mahatma Gandhi believed that the goodness of the individual formed the
constituent part of the goodness of the society. Like John Ruskin, he considered
‘man’ is the most important to bring a peaceful and harmonious society. He says,
“The individual is the one supreme consideration” [3, p. 378]. “Man is neither
mere intellect, nor the gross animal body, nor the heart or soul alone. A proper
and harmonious combination of all the three is required for making of the whole
man and constitutes the true economics of education” [4, p.179]. His concept of
political system is closely connected with education. In a good political system,
there must be the element of goodness necessarily present in every man. There is
the need of a proper education system to the individuals in order to bring out
such element of goodness. He talks about education is more comprehensive than
that of the literal meaning. He says, “By education I mean an all round drawing
out of the best in child and man—body mind and spirit. Literacy is not the end of
education not even the beginning. It is one of the means whereby man and
women can be educated. Literacy in itself is no education” [5, p. 291].

Actual scientific researches and issues analysis: Macaulayan
system of education of pre Colonial period grew, and it has become so hardened
that in spite of great efforts at the recovery of Indian pedagogy, we find it
extremely difficult to develop and establish in India the real soul of the Indian
pedagogy and its new and progressive forms in post colonial era. In fact the
problem is very serious, and a good deal of research is required before we can
find the right direction and the right remedies to the maladies of present system
of education; factories without any direction. Gandhiji believed that the schools
and colleges are really a factory for turning out clerks for Government. Thus, it is
necessary to analyse the problem of Macauayan education system and its impact
on pre and post colonial period in India.

Gandhiji thought that education is closely associated with the socio-
economic development of the society. He took up scheme for basic education in
which vocational training or work experience is the utmost important. It is due
to the fact that it stimulates the human mind for creative thinking or dignity of
manual labour. He thought that such creative thinking should be taken up from
primary to higher level education. His view on basic education is greatly
influenced by his philosophy of satya (truth), ahimsa (non-violence), firm belief
in God, dignity of labour. Wholesome work is the medium of education and it
should get connected to medium of socially useful and productive work. The
Kothari Commission also followed Gandhi’s ideal of vocational training in
education. This commission says, “We recommend that work experience should
be introduced as an integral part of all India education—general or vocational.
We define work experience as participation in productive work in school, at the
home, in a workshop, on a farm, in a factory or in any other productive
situation” [6, p.7]. This commission re-emphasizes the Gandhian principle of
learning by doing in the modern education. The main aim of education is the
development of human personality. He expanded fourfold personality in the
individual that is body, mind, heart and spirit. True education stimulates the
spiritual, intellectual and physical strength of the indixdd‘?ﬁi!-"ﬁiﬁﬁﬁ?; view on
education of heart speaks of sympathy, fellowship and dee} glfgﬁ% love. The
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aim of education is not only to produce good individual but also one must
understand one’s own responsibilities in which one lives. One who understood
his or her responsibilities would lead to the spirit of social consciousness and
social mindedness. Then, all the activities of such persons will have a social
content as well as co-operation to others.

The research objective. The main objective was to find the possible
answers to the above mention problem and its impact. As a part of this research,
we have to recognised that the greatness of the Indian system of education,
during the periods when it proved to be more fruitful in producing great
multisided systems of knowledge, in developing profound and inspiring systems
of conduct and character building, in creating economic, social, political and
stable systems of civilization, stability and prosperity and in creating inspiring
multisided forms of art, literature and other aesthetic and pulsating activities for
over all development of man in post colonial India.

Vinoba Bhave, the follower of M. K. Gandhi, beautifully describes how Nai
Talim must be re-integrated into our everyday life. He states that we believe that
it is possible for us to learn all day long, work all day long and enjoy ourselves all
day long. There is no joy apart from knowledge and work. The watchword of Nai
Talim is ‘Sat-Chit-Anand’. Sat is work, without which life cannot go on; chit is
knowledge, without which life lacks freedom; and without anand life loses its
flavour.

Fundamentally, Swaraj is an invitation to a recovery of our expanded
sense of Self — a deep-felt desire to transcend the pain of separateness,
alienation and fragmentation that was hurled on to the modern world, and to
reclaim our profound inter-connectedness with all life. Vinoba Bhave laid down
a strong framework of Nai Talim for recovery of the Self from
institutionalization. According to him, self sufficiency has three meanings. The
first is that one should not depend on or exploit others for one’s daily bread. The
second is that one should have developed the power to acquire knowledge for
oneself. The third is that man should be able to rule himself, to be aware of his
senses and thoughts. To this, I would add a fourth dimension of finding our right
relationship as part of Nature. In today’s world of competition and gazed, we are
complaining that children are suffering from Nature-Deficit-Disorder from being
indoors all day and being addicted to video games. Contrary to what modern
science has taught us, Nature is diverse, alive, intelligent, conscious and wanting
to communicate with us. We are not separate from nature, but an integral part of
it. We need to re-internalize the old adage that what we do to nature, we do to
ourselves. This cannot be done by sitting in a classroom all day or in front of TV,
mobiles or tablets.

The statement of basic material. The greatest educationalist, which
played important roles in fashioning education systems have, in their quest to
develop ideal processes and structure of education. The pioneering educational
philosophers like Rousseau, Montessori, Pestalozzi, Bertrand Russell, Paulo
Freire, and Piaget, it is now being increasingly recognised thafeduendipagnust
be based on the psychology of the child-nature. There is also a SMU® oClOPYT the
realization that each human being is a self-developing soul and that the business
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of both parent and teacher is to enable and to help the child to educate himself,
to develop his own intellectual, moral, aesthetic and practical capacities and to
grow freely as an organic being, not to be kneaded and pressured into form like
an inert plastic material. It is this glimmer of the realisation that we find in the
two momentous reports of UNESCO: “Learning To Be” and “Learning: Treasure
Within” [7, p.41]. The message of these two Reports is to develop a new
pedagogy that is to be centred on learning to learn, learning to know, learning to
do, learning to live together, and learning to be.

This new pedagogy impels a further realization of the potentialities of the
child and its soul, a realisation that was explicitly stated in the writings of the
nationalist leaders who inspired and led the movement of national education in
India, such as those of Dayananda Saraswati, Swami Vivekananda, Mahatma
Gandhi, Rabindranath Tagore and Sri Aurobindo. These writings gave a clear
expression of the deeper self and the real psychic entity within.

Gandhi's first experiments in education began at the Tolstoy Farm ashram
in South Africa. It was much later, while living at Sevagram and in the heat of
the Independence struggle, that Gandhi wrote his influential article
in Harijan about education. In it, he mapped out the basic pedagogy.

A national education conference was held at Wardha on 22—23 October
1937; where he stated that even though in India at pre Colonial period Britishers
were governing at central but provinces are with Indian and there we can
introduce ‘Nai Talim’ pedagogy. Afterwards two model schools were opened
at Wardha and nearby Segaon. Post-basic education and pre-basic education
schools were developed after Gandhi's death.

Gandhiji’s mantra of Basic education for all is, Education for life,
Education through life and Education throughout life; where education is self-
reliant and autonomous. Autonomous means educatlon is free from political,
religious, financial and commercialization of it. Gandhi's model of education was
directed toward his alternative vision of the social order. It is an embodiment of
his perception of an ideal society consisting of small, self-reliant communities
with his ideal citizen being an industrious, self-respecting and generous
individual living in a small cooperative community. Nai Talim also envisaged a
different role for the new teacher, not simply as a professional constrained by
curricula and abstract standards, but rather as a person relating directly to the
student in the form of a dialogue. A teacher who establishes rapport with the
taught, becomes one with them, learns more from them than he teaches them.
He who learns nothing from his disciples is, in my opinion, worthless. In this
way, a true teacher regards himself as a student of his students. If teacher will
teach the pupils with this attitude, teacher will benefit much from them.

Nai Talim is a principle which states that knowledge and work are not
separate. Mahatma Gandhi promoted an educational curriculum with the same
name based on this pedagogical principle. It can be translated with the phrase
'‘Basic Education for all'. However, the concept has several layers of meaning. It
developed out of Gandhi's experience with the English educational system and
with colonialism in general. In that system, he saw that | chilgren would be
alienated and 'career-based thinking' would become wl@rm addition, it
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embodied a series of negative outcomes: the disdain for manual work, the
development of a new elite class, and the increasing problems of
industrialization and urbanization.

The three pillars of Gandhi's pedagogy focuses on the lifelong character of
education, its social character and its form as a holistic process. For Gandhi,
education is 'the moral development of the person’, a process that is by
definition 'lifelong'

Gandhi's disciple, Vinoba Bhave developed the idea further as a means of
social transformation. The crux of Nai Talim lay in overcoming distinctions
between learning and teaching, and knowledge and work. Vinoba discusses the
need to redefine the relationship between teacher and student, they must each
regard the other as a fellow worker. Instead, the ‘teacher’ was to be skilled in a
kala/hunar (and to derive sustenance from this and not a teaching salary). The
student was to live, work and grow with the teacher and his/her family. In this
process s/he would learn the kala/hunar — the skill as part of a way of life, code
of ethics, web of relationships, etc. Finally, Nai Talim was conceived as a
response to one of the main dialectics of modernity as Gandhi saw it--the
dialectic between human being and 'machine' or 'technology': In this dialectic,
man represented the whole of mankind, not just India, and the machine
represented the industrialized West. It is for this reason, among others, that
Gandhi placed such central emphasis in his pedagogy on the role of handcrafts
such as weaving, metal work, pottery, spinning; they symbolized the values of
self-sufficiency or Swaraj and independence or Swadeshi.

The several educational experiments are taking place in urban areas to re-
imagine Nai Talim Pedagogy for the 215t century which focuses on self-designed
learning like at Swaraj University, Creativity Adda, and Yashwantrao Chavan
Open University. For Instance, Swaraj University has two year higher education
program, which is based in Udaipur, where 17-30 year old youth join as ‘khojis’
to work on their dreams. The focus is on self, sustainability, social justice and
regenerative livelihoods. Emotionally and spiritually healing ourselves from the
violence of schooling and modernity is a central feature. The program is
conducted in Hindi. The khojis have started up projects in organic farming, solar
energy, nature conservation and eco-trekking, designing products from waste,
filmmaking, dance therapy, pranic healing, etc. We envision our khojis to be job
creators for others, rather than job beggars. Many of them are also supporting
other young and old people to reconnect with their passions. They are strongly
attempting to challenge the dominant school monoculture of competition,
compulsion, fragmented knowledge, I.Q., and certification. We start by
acknowledging the diversity of multiple intelligences, learning styles, knowledge
systems, and natural ecosystems that exist. For us, every child is ‘intelligent’ and
every community has deep creativity attuned wisdom. We are trying to up new
frontiers for who we learn from, how we learn, where we learn, when we learn,
what we learn and unlearn. :

Gandhi also maintains that education is essential for the attainment of the
goal of peace. It can be attained only through morality and iiedading to
Gandhi, education is the realization of the best in man - body, 50 aﬁ:d)?;i'rit. All
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his thoughts, actions and speeches are based on ethics and morality. From the
ethical perspective, education may be considered as a means of attainment of
salvation. It helps to the path of the complete peace. Peace is the absence of
violence and hostile thought.

Conclusion. M. K. Gandhi and Swami Vivekananda tried to give some
solutions to above said problem. Mahatma Gandhi promoted an educational
curriculum based on ‘Nai talim’ pedagogical principle. Nai talim is a philosophy
of learning and living. It is a call for decclonizing our minds as it holds open our
notions of progress, success, freedom, happiness and well-being for critical
interrogation. It is also a compass for creating a new politics, new economics,
new spiritualities and new non-violent societies. Therefore, it must be
continuously re-calibrated and re-imagined in dialectic conversations with what
is happening in the world around us.

Marjorie Sykes, an educationist devoted for life to Gandhiji and Nai Talim
pedagogy, writes in her book that “the story of Nai Talim, that in Gandhiji’s
perception, this curriculum aimed at preparing a good society, not just a literate
and/or educated one. Seen from the context of an education system specially
developed for a newly born democratic nation, it can be said that Nai Talim
aimed to fructify education that gave freedom; freedom from ignorance,
illiteracy, superstition, psyche of servitude, and many more taboos that inhibited
free thinking of a free India. In Gandhiji’s words and vision, Nai Talim was
aimed at becoming the spearhead of a silent social revolution” [8, Web Res.].

The range of teaching tools that Gandhiji prescribed to actualise Nai
Talim were as revolutionary and unconventional as the concept itself. The Nai
Talim pedagogy thus sought to create free and enlightened individuals, who
would then constitute a good society, not just a free country. Vinoba Bhave
states that we can live rightly only when we earn our livelihood in bodily labour.
If we do not do this, we are a burden for other people [and fossil fuels] to carry
on their backs, and our lives cannot be free of violence. This is the idea that is
the main essence of Nai Talim. Our current factory-schooling system is,
however, producing a huge pool of consumerist parasites who are taught the
formula that ‘school = marks = degree = good package = more stuff =
happiness.” India is slowly realizing that this formula which converts young
people to ‘human resources’ and makes them slaves to the global economy is
actually a recipe for massive frustration, depression and societal and ecological
breakdown.

Vinoba Bhave poetically articulated the soul of Nai Talim as yoga (union
of individual with the divine), sahyoga (collaboration), udyoga (meaningful
work). He emphasized the importance of humility, Narayanbhai Desai speaks
about Preeti (Love), Mukti (responsible freedom), Abhivyakti (expression).

We not only have to reclaim the organic connections between the Head
and the Heart, the Hands and the Home (nature), but today even control of the
‘Head’ is under siege as our minds and lives become increasingly controlled by
the processes of ‘digitization’. There are more mobile phones in India than
toilets. Under such scenarios, pedagogies of ‘unplugging’csidifiedaereasingly
important to reclaim our consciousness as whole beings. TREBUEGBY into the
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pregnant power of ‘community’ is also a critical aspect for Nai Talim. We have
very limited power to influence larger systems as individuals. New and viable
political, economic and cultural movements will depend on a strong foundation
of communities. To have healthy, ethical, spiritual and practical communities we
need to nurture the today’s generation with Gandian and Swami Vivekananda
pedagogy.

Today’s corporate culture and global elite have led me to believe that Nai
Talim is more important for todays and next generation whether belonging to
rural or urban area. Nai talim for rural peoples will have to also be re-imagined
with a focus on revitalizing a new cultural confidence in rural communities
about the value of a rural nature-centered lifestyle and how to resist the
onslaught of the global economy. In conclusion, I believe more than ever that
there is an urgent need for Nai Talim as we face many levels of social and
ecological crises in the world. The god of money has taken centre stage. The
global economy is trying to commodify everything: supporting the unparalleled
growth of huge corporations (larger and more powerful than many nation-
states), land/water/fossil fuel grabbing and SEZs, privatization, subsidies, free
trade agreements, urbanization, etc. Even yoga and spirituality has become a
commodity. Gandhiji advocated swadeshi and satyagraha and gave it to India as
a best gift rather according to me the last and finest gift by Gandhiji to India and
to the world is ‘Nai Talim’ or ‘New Education’, where learning begins with action
and not with the books, and action turns out to be reflection. So, building on
this notion, we need to reconnect Nai Talim to localization — resisting the global
economy and regenerating our local economies, local ecologies and local
cultures. This will call for more imaginative forms of social, political and
economic action as the market has become more seductive and the State
apparatus has become more insensitive and intolerant using more surveillance
and more violence towards those who resist. Maybe it is time to build a society
that is more sustainable and equitable with holistic education pattern. This
pedagogical system is based on the key principal that act locally but think
globally. Here learning is the process of earning where child learns how to earn
self esteem, autonomy and there by self-actualization.
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POSTCOLONIALISM AND THE PROSPECT OF POLITICAL
DEONTOLOGY: PLATO, KANT AND SCHOPENHAUER IN A PRE-
CRITIQUE

ITOCTOKOJIOHIAJIIBM TA IIEPCIIEKTHBA ITOJIITHYH QI JAEOHTOJIOTII:
ILVIATO, KAHT I IIIOINEHTAYEP B I1IOIIEPE/THIH KPHTHI]I

Urgency of the research.
Postcolonialism is a rich theory that offers
the opportunity for a wide discussion that
expands to  Ethics and  Politics.
Nonetheless, as every other theory, it
must be seen within the possibility of a
dialectical manner.

Target setting. Certain peoples have
been exploited for years. Other peoples
have become their exploiters. This paper
aims to argue for and against the ethical
and political dilemmas that are involved
in this situation.

Actual scientific researches and
issues analysis.The paper deals with an
analysis of where the problem of
colonialism is a one-sided issue that
cannot be examined philosophically. Thus,
we take into consideration three
philosophical theories that hopefully will
add insights to the interpretation of
colonialism and postcolonialism.

The

research The

objective.

Panos Eliopoulos

AxmyaavHicms 00CALI0HCEHHA.
IoemxonoHianiam - ye bazama meopia,
axka  0ae  MOXCAugicmb  WUPOKOL
duckycli, aKa NOWUPOEMbCA HA emuKy
ma noaimuxy. Tum He meHL, 9K 1 6Y0b-
axka 1Hwa meopif, 60HA NOBUHHA
poszaasdamuca 8 dlanexmuyHill MaHepi.

ITocmanoexa npotaemu:- [esxi
HapodU eKCNAYamyomsca Npoma20m
bazamvox poxis. IHwi Hapoou cmanu ix
excnayamamopamu. Lleit  doxymenm
Mae Ha Mmemi duckymyeamu 3a ma
npomu  emuydHUX ma NOAIMUMHUX
ownem, saxi Gepyms yuvacms Yy Uil
cumyauii.

AHani3a ocmaHHix docaiddceHb
ma nyoéaikauytiil. Y pobomi
po3a2aadaemsea NUMAHHL nNpo me, Oe
npobaema KoAoHIaNizMy € 00HOOIHHONO

npob.aemoro, aKy He MOCHA
pozaasgdamu  gLiocoPevru. Taxum
YUHOM, MU 8PAX0BYEMO mpu

dinocodcvri meopii, axi, cnodisarocy,

dodadymsv po3ymiHHa THMepnpemayii

KOAOHIaN13MY ma HCEITIKQ/IOHiaJIfS.?\Iy.
IHocmaHoeka T i 8 Mema

OPY

-104 -




